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Abstract 

This technical manual provides a comprehensive overview of the TOEIC® Link™ assessments, 

offering detailed insights into their purpose, design, and intended users. The manual begins with 

an introduction that outlines the assessment objectives and target audience. Subsequent sections 

delve into the specific constructs and tasks of the four TOEIC Link assessments: Listening, 

Reading, Speaking, and Writing. The remaining sections examine the design and development 

processes for both the listening and reading, as well as the speaking and writing assessments, 

highlighting methodologies used to ensure validity and reliability. Together, these sections 

present a thorough guide for test users and stakeholders seeking to understand the TOEIC Link 

assessments and their application in measuring English language proficiency. Designed as a 

living document, this manual will be updated as the test’s design, administration, scoring, and 

evidence of measurement quality (including reliability, validity, and fairness) evolve, along with 

its intended uses. 
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I. Introduction 

The purpose of the TOEIC® Link™ assessments is to measure the English language 

proficiency of second or foreign language speakers. The assessments are intended for young 

adults and adults learning English as a second or foreign language who have diverse 

nationalities, native languages, educational backgrounds, and various purposes for learning 

English. The assessments are expected to be used by businesses and institutions to support job 

screening, selection, promotion, and placement decisions and to monitor language learning 

progress over time. 

The TOEIC Link assessments evaluate English language proficiency from basic to 

advanced levels. The assessments measure up to four skills (listening, reading, speaking, and 

writing), offering a quick, convenient, and fully online assessment solution. The assessments can 

be administered modularly, allowing any combination of the four skills to be assessed together or 

separately. 

Designed to assess foundational and communicative language skills, the TOEIC Link 

assessments provide an indicator of general English proficiency. The content focuses on 

everyday adult life and general workplace settings, avoiding specialized knowledge or 

vocabulary. 

This technical manual adheres to the professional guidelines outlined in the Standards for 

Educational and Psychological Testing (American Educational Research Association [AERA] et 

al., 2014) and the ETS Standards for Quality and Fairness (ETS, 2014). These guidelines 

represent the consensus of measurement professionals, and adherence to them reflects ETS’s 

commitment to maintaining high professional and ethical standards. 

Designed as a living document, this manual will be updated as the assessments’ design, 

administration, scoring, and evidence of measurement quality (including reliability, validity, and 

fairness) evolve, along with its intended uses. Version 1.0 of the manual was produced to 

accompany the initial launch of the assessments in March 2025. 
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II. Assessment Constructs and Tasks 

The TOEIC Link assessments were developed through a collaborative effort involving 

researchers, assessment developers, and psychometricians. The design team worked closely with 

business directors to establish requirements ensuring the assessment meets the needs of score 

users, English language learners, and other stakeholders. 

Key requirements for assessment design included 

• assessing a range of CEFR proficiency levels from A1 to C1, 

• limiting the total testing time for all four skills to no more than 90 minutes, 

• using the same reporting scale for individual section scores and the total score of all 

four skills, 

• ensuring fully digital assessment delivery, from registration to score reporting, 

• supporting a mobile phone-based delivery model, and 

• completing automated scoring and score report delivery within 48 hours. 

With these requirements in mind, the team adopted a principled approach to assessment 

design, which involved evaluating an extensive catalog of assessment tasks for appropriateness 

and drafting an initial blueprint. The design team consulted with experts in automated scoring, 

artificial intelligence (AI), user experience (UI/UX), and information technology (IT) to explore 

how technology could enhance task scoring, feature design, and user interfaces. After reviewing 

ETS’s extensive catalog of existing test tasks, the team identified those that could provide 

suitable evidence to support inferences about test takers’ English proficiency while meeting the 

assessment design requirements. 

Preliminary analysis by psychometricians determined the number of items per task type 

needed to ensure reliable test scores. For the Speaking and Writing assessments, rubrics and AI 

scoring models were evaluated and refined. A summary of the design of each assessment is 

provided in this section. 

II-1. TOEIC Link Listening Assessment 

The design of the TOEIC Link Listening assessment is based on the TOEIC Listening test 

section and consequently intends to measure the same listening skills using the same test tasks. 

Thus, the definition of the construct of listening comprehension in the TOEIC Link Listening 
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assessment and its operationalization in item and test specifications is comparable to the TOEIC 

Listening test section and draws upon the same conceptual framework. 

Construct Definition 

The Listening assessment measures the ability of beginning to advanced English 

language learners to understand spoken English texts in everyday and workplace contexts. The 

TOEIC Listening test section—the source of the TOEIC Link Listening assessment’s construct 

definition—was developed and updated using evidence-centered design (see Ashmore et al., 

2018; Schedl, 2010), an approach to test design that requires specifying claims about test takers’ 

abilities.  

Test tasks are designed to elicit evidence of test takers’ abilities in the following areas: 

• understanding the gist  in short spoken text,  

• understanding the gist in extended spoken text, 

• understanding details in short spoken text, 

• understanding details in extended spoken text, and 

• understanding purpose or implied meaning/pragmatic understanding. 

These abilities are assessed in task types that incorporate a variety of everyday and 

workplace settings, including corporate development, dining out, entertainment, finance and 

budgeting, general business, health, housing/corporate property, manufacturing, offices, 

personnel, purchasing, technical areas, and travel (ETS, 2022, pp. 3–4). These settings provide 

context for test questions, but test takers are not required to have business experience or to 

understand specialized vocabulary (Schmidgall et al., 2024).  
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Task Types 

The Listening assessment includes four distinct parts or task types: Photographs, 

Question Response, Conversations, and Talks.  

Photographs 

Test takers hear four statements about a picture that is displayed on their screen. Test 

takers must select the one statement that best describes the picture by selecting the appropriate 

option (A through D; see Figure 1). 

This task type includes questions that measure a test taker’s understanding of the gist or 

central idea of the photograph and understanding of obvious details in the photograph . 

Figure 1. Example of Photographs Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Question Response 

Test takers hear a question or statement followed by three potential responses spoken in 

English. The question and response involve two speakers. Neither the question/statement nor 

responses are displayed on the screen. Test takers must select the best response to the 

question/statement by selecting the appropriate option displayed on the screen (A through C; see 

Figure 2). 

This task type includes questions that measure a test taker’s ability to understand gist, 

purpose, and basic context in short spoken texts; ability to understand details in short spoken 

texts; and ability to understand implied meaning in short spoken texts. 

Figure 2. Example of Question Response Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Conversations 

Test takers hear a conversation between two or three speakers. The length of each 

conversation varies between 70 and 115 words. Some sets also contain a graphic (visual 

stimulus). After listening to each conversation, test takers answer three questions about what 

speakers say (see Figure 3). Each question is spoken aloud, and questions and response options 

are displayed on the screen. Test takers select the best response displayed on the screen (A 

through D).  

The questions associated with this task measure a test taker’s ability to infer gist (main 

idea, context), understand details, and understand a speaker’s purpose or implied meaning in a 

phrase or sentence. 

Figure 3. Example of Conversations Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Talks 

Test takers listen to talks given by a single speaker. The length of the talks varies between 

70 and 115 words. Some talks also contain a graphic (visual stimulus). After hearing each talk, 

test takers answer three questions about what the speaker says (see Figure 4). Each question is 

spoken aloud and displayed on the screen. Test takers select the best response option displayed 

on the screen (A through D).  

Similar to Conversations, questions associated with this task type measure a test taker’s 

ability to infer gist (main idea, context), understand details, and understand a speaker’s purpose 

or implied meaning in a phrase or sentence. 

Figure 4. Example of Talks Task Type 

 
Source: TOEIC® Link™ test, ETS 
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II-2. TOEIC Link Reading Assessment 

The design of the TOEIC Link Reading assessment is based on the TOEIC Reading test 

section and consequently measures the same reading skills using the same test tasks. Thus, the 

definition of the construct and its operationalization in item and test specifications is comparable 

to the TOEIC Reading test section and draws upon the same conceptual framework. 

Construct Definition 

The TOEIC Link Reading assessment measures the ability of beginning to advanced 

English language learners to understand written English texts in everyday and workplace 

contexts. The TOEIC Reading test section was developed and updated using evidence-centered 

design (Schedl, 2010; Ashmore et al., 2018), an approach to test design that requires specifying 

claims about test takers’ abilities.  

Test tasks are designed to elicit evidence of test takers’ abilities in the following areas: 

• making inferences based on information that is explicitly stated in texts (within text 

inferences and across text gist), 

• understanding specific (factual) information in tables and passages, 

• connecting information across multiple sentences in single texts and across two or 

three texts, 

• understanding vocabulary, and 

• understanding grammar. 

These abilities are assessed in task types that incorporate a variety of everyday and 

workplace settings, including corporate development, dining out, entertainment, finance and 

budgeting, general business, health, housing/corporate property, manufacturing, offices, 

personnel, purchasing, technical areas, and travel (ETS, 2022, pp. 3–4). These settings provide 

context for test questions, but test takers are not required to have business experience or to 

understand specialized vocabulary (Schmidgall et al., 2024).  
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Task Types 

The Reading assessment includes three distinct parts or task types: Incomplete Sentences, 

Text Completion, and Reading Comprehension Passages. 

Incomplete Sentences 

Test takers are presented with a sentence that has a missing word or phrase (see Figure 5). 

Test takers must then select from among four options the word or phrase that best completes the 

sentence.  

Test questions associated with this task type measure a test taker’s understanding of 

grammar or vocabulary at the sentence level. 

Figure 5. Example of Incomplete Sentences Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Text Completion 

Test takers read short texts in a variety of formats. Each short text is missing four 

elements, such as words, phrases, or key sentences. Test takers must correctly identify each 

missing element by selecting the appropriate word, phrase, or sentence from among four options 

(see Figure 6).  

These test questions measure a test taker’s understanding of grammar, vocabulary, and 

ability to connect information within a short text. 

Figure 6. Example of Text Completion Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Reading Comprehension Passages 

Test takers must read everyday texts (e.g., notices, letters, forms, advertisements) and 

answer two to five questions about each text (see Figure 7). Passages can be single (based on one 

passage, double (based on two passages), or triple (based on three passages). 

The questions accompanying each text measure a test taker’s understanding of 

vocabulary, ability to identify the main idea, ability to identify stated details, ability to infer 

implied meanings such as the context or the writer’s purpose, or ability to connect information 

within or across texts.  

Figure 7. Example of Reading Comprehension Passages Task Type (Single Passage) 

 
Source: TOEIC® Link™ test, ETS 
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II-3. TOEIC Link Speaking Assessment 

The TOEIC Link Speaking assessment was developed utilizing a hybrid approach to test 

design that balances the measurement of foundational and communicative skills, drawing upon 

speaking tasks and an approach to construct definition originally developed for the TOEFL 

Essentials® test (Davis et al., 2023; Papageorgiou et al., 2021). In this approach, some test tasks 

are designed to measure foundational language skills (e.g., fluency, pronunciation, accurate 

reproduction of language) that have been shown to be strong predictors of speaking proficiency. 

These test tasks are complemented by tasks designed to provide a more direct measurement of 

communicative skills in an authentic or real-world setting. This hybrid approach to test design is 

intended to achieve efficiencies through targeted assessment of foundational skills while 

retaining measurement of communicative skills.  

Construct Definition 

The TOEIC Link Speaking assessment measures the general speaking proficiency of 

beginning to advanced English language learners in everyday and workplace contexts.  

Measurement of general speaking proficiency is achieved using test tasks that elicit 

evidence of (a) foundational skills that have been shown to be predictive of overall speaking 

proficiency and (b) communicative skills that are typical of those needed in everyday and 

workplace contexts.  
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Foundational Task Types 

Read a Dialogue Aloud 

Test takers read aloud one part of a dialogue that takes place in a daily life or workplace 

context (see Figure 8). Test takers are first provided with information on who the interlocutor is 

(e.g., friend), and then they hear the interlocutor make a statement or ask a question. Test takers 

then respond by reading aloud their part of the conversation, which is written on the screen. Each 

test taker’s “turn” in the conversation consists of one to three sentences. The topic of the 

conversation includes everyday and workplace contexts. Test takers are given 25 seconds to 

prepare and 40 seconds to complete each item.   

This task measures a test taker’s ability to accurately and fluently process written text 

into speech in a way that is intelligible to proficient speakers of English. This ability includes 

foundational speaking skills such as fluency, pronunciation, pacing, and prosodic features such 

as stress and intonation.  

 

Figure 8. Example of Read a Dialogue Aloud Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Listen and Repeat  

Test takers repeat a series of sentences within a scenario in an everyday or workplace 

context (see Figure 9). Test takers are first presented with the scenario which provides a 

communicative purpose for listening and repeating the sentences. The topic of the series of 

sentences includes everyday and workplace contexts. Each sentence test takers listen to is 

associated with a visual/graphic that corresponds to the content of what is being heard. After 

each sentence, there is a pause, and test takers repeat exactly what was said. Sentences get 

progressively longer and more complex as test takers progress through the scenario.  

This task measures a test taker’s ability to process linguistic information and reproduce it 

accurately and intelligibly, foundational skills that are essential elements of spoken language 

production. 

Figure 9. Example of Listen and Repeat Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Communicative Task Type 

Express an Opinion 

Test takers are presented with a topic and are asked to give their opinion about an 

everyday or workplace topic (see Figure 10). Test takers are given 45 seconds to prepare and 60 

seconds to respond.  

This communicative task measures a test taker’s ability to create connected, sustained, 

intelligible discourse appropriate to the typical workplace or casual social situation. The ability 

to state and support an opinion, as measured by this task, also includes foundational language 

skills related to delivery, intelligibility, effective and accurate use of grammar and vocabulary, 

and topic development and coherence. 

Figure 10. Example of Express an Opinion Task Type 

 
Source: TOEIC® Link™ test, ETS 
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II-4. TOEIC Link Writing Assessment 

The TOEIC Link Writing assessment was developed using the same hybrid approach to 

test design described previously for the TOEIC Link Speaking assessment, drawing upon writing 

tasks developed for the TOEFL Essentials test (see also Davis et al., 2023; Papageorgiou et al., 

2021).  

Construct Definition 

The TOEIC Link Writing assessment measures the general writing proficiency of 

beginning to advanced English language learners in everyday and workplace contexts.  

Measurement of general writing proficiency is achieved using test tasks that elicit 

evidence of (a) foundational skills that have been shown to be predictive of overall writing 

proficiency and (b) communicative skills that are typical of those needed in everyday and 

workplace contexts.  
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Foundational Task Type 

Build a Sentence  

Test takers read a sentence or question with words or phrases in the wrong order, and they 

drag and drop words or phrases to form a grammatical sentence or question (see Figure 11). The 

maximum length of each sentence or question is 15 words, and the topics include everyday 

personal, public, and familiar workplace topics. Test takers have 1 minute to complete each item.  

This task measures a test taker’s ability to employ word-order rules in English to produce 

grammatically correct sentences, an important foundational skill for writing proficiency. 

Figure 11. Example of Build a Sentence Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Communicative Task Types 

Write a Brief Email  

Test takers are presented with a scenario in either a workplace or social setting and a table 

with information used to provide the context (see Figure 12). They are asked to write an email 

and are provided with two specific tasks to accomplish in the email. Scenarios are drawn from 

contexts such as dining, health, purchasing, transportation, and work. The table presented to the 

test takers includes contents such as information about a product or service. The two tasks test 

takers need to accomplish in the email include communicative goals such as providing 

information, making a recommendation, asking for help, and responding to a request. Test takers 

are given 7 minutes to respond and are informed to write as much as they can without a word 

count recommendation.  

This communicative task measures a test taker’s ability to write a brief message that 

achieves a designated communication goal (e.g., share information, extend an invitation, make a 

recommendation) and provide some elaboration. Achieving the communicative goal involves 

foundational skills that include grammatical accuracy and range, vocabulary accuracy and range, 

elaboration, and pragmatic appropriateness. 

Figure 12. Example of Write a Brief Email Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Write an Extended Email  

Test takers are presented with a scenario in either a workplace or social setting). They are 

tasked to write an email and are provided three specific tasks to accomplish in the email (see 

Figure 13). The context of the scenario includes various work and life situations such as dining, 

health, purchasing, transportation, and work. The three tasks test takers need to accomplish in the 

email may involve providing information, making a recommendation, describing a problem, 

expressing complaints, and refusing plans. The relationship among between the sender (test 

taker) and the recipient of the email includes friend–friend, employee–customer, and customer–

business. Test takers are given 7 minutes to respond and are informed to write as much as they 

can without a word count recommendation.  

This communicative task measures a test taker’s ability to write a message that achieves a 

designated communication goal (e.g., describe problem, plans, situations, request or suggest a 

solution, make a complaint) and provide some elaboration. The ability to write a text for a 

communication goal also involves foundational skills that include grammatical accuracy and 

range, vocabulary accuracy and range, elaboration, and pragmatic appropriateness. 

Figure 13. Example of Write an Extended Email Task Type 

 
Source: TOEIC® Link™ test, ETS 
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Write About Your Perspective  

Test takers are presented with an online discussion forum that includes a moderator’s post 

(see Figure 14). The moderator’s post is the initial post in the discussion and introduces the topic 

of the discussion and two posts from two different participants. The posts provide ideas and 

information to stimulate test takers’ responses (see Figure 14). Test takers are tasked to read the 

posts by the moderator and two participants and write a post responding to the moderator’s 

question. They are told to express and support their opinion and make a contribution to the 

discussion. The topics of the forum are related to everyday life and workplace and are accessible 

to a general audience. Test takers are given 10 minutes to complete the task and are 

recommended to write at least 100 words.  

This task measures a test taker’s ability to produce a written text that clearly elaborates an 

argument for a position, responding to arguments and/or using information provided in short 

texts. This includes foundational skills such as grammatical accuracy and range, vocabulary 

accuracy and range, elaboration, and content relevance. 
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Figure 14. Example of Write About Your Perspective Task Type 

 
Source: TOEIC® Link™ test, ETS 
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III. Assessment Design and Development 

III-1. TOEIC Link Listening and Reading Assessment Design 

Theoretical Considerations: Adaptive Testing Design 

Computer adaptive testing offers significant efficiency advantages over traditional linear 

testing. In linear testing, all test takers receive the same set of items, regardless of their ability 

levels. This approach requires many items to cover a wide range of difficulties, making the test 

lengthy and time-consuming. 

In contrast, adaptive testing adjusts the difficulty of test items to match the test taker's 

ability, requiring fewer items and less time. If a test taker answers incorrectly, the computer 

presents an easier item; if correctly, a more difficult item follows. This method ensures that items 

are appropriately challenging, providing meaningful information about the test taker’s true 

ability. Unmatched items, on the other hand, offer little insight into a test taker's proficiency. 

Adaptive testing involves two basic steps: item selection and ability estimation. First, the 

most appropriate items are selected based on the test taker’s current estimated ability. Then, the 

test taker’s ability is re-estimated based on their responses. This iterative process continues until 

a target criterion, such as a specific number of items, is met. A large pool of test items with 

accurately pre-estimated psychometric characteristics, typically based on item response theory 

(IRT), is essential for this process. 

Adaptive tests can be designed to adapt after each individual item (item level) or after a 

set of items (module level). Module-level adaptive testing, known as multistage adaptive (MSA), 

begins with an identical set of items for all test takers and directs them to different levels in 

subsequent stages based on their performance. MSA balances practicality, flexibility, 

measurement accuracy, and control over test content coverage (Zenisky et al., 2010). 

When stringent psychometric requirements are met, MSA offers practical benefits over 

item-level adaptive testing, such as better management of item pool usage, more control over test 

content, greater flexibility in test assembly, and the ability for test takers to navigate within 

modules. MSA is suitable for tests with both discrete items and sets of items associated with the 

same passage, whereas item-level adaptive testing is more suited to tests with discrete items only. 
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MSA Design for Listening and Reading Assessments   

The TOEIC Link Listening and Reading assessments utilize an MSA design with two 

testing stages. Each assessment includes a routing module in Stage 1 and two modules (easy and 

hard) in Stage 2, following an MSA 1-2 design. 

In Stage 1, all test takers complete a pre-assembled Routing Module with 17 items of 

medium difficulty. Based on their performance, scores are estimated and routing decisions are 

made. Test takers who meet or exceed a predetermined proficiency criterion are routed to the 

hard module in Stage 2, which contains 13 more challenging items. Those who score below the 

criterion are routed to the easy module, also with 13 items, but at a lower difficulty level. 

Overall, there are two paths: 

• Hard path: 17 items from the Routing Module + 13 items from the hard module 

• Easy path: 17 items from the Routing Module + 13 items from the easy module 

The two-stage MSA concludes after the second-stage module, and the final test score is 

calculated based on all items from both the routing module and the second-stage module taken 

by the test taker. That is, the final score is based not only on how many items were answered 

correctly but also on the difficulty of the second-stage module. Figure 15 illustrates the TOEIC 

Link MSA design for the Listening and Reading assessments, and Table 1 details the content 

design for both assessments.  

Figure 15. TOEIC Link 30-Item Multistage Adaptive 1-2 Design for Each of the Listening 

and Reading Assessments 
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Table 1. TOEIC Link Multistage Adaptive Content Design for Listening and Reading 

Assessments 

Assessment Task types 
Number of items in modules Number of items in paths 

Stage 1 Stage 2 - easy Stage 2 - hard Easy path Hard path 
Listening Photographs 2 0 0 2 2 

Question Response 3 7 7 10 10 

Conversations  6 6 0 12 6 

Talks 6 0 6 6 12 

Total 17 13 13 30 30 

Reading Incomplete Sentences 4 5 5 9 9 

Text Completion 4 0 0 4 4 

Reading Comprehension Passages  

Single passages  4 3 3 7 7 

Double passages 5 5 0 10 5 

Triple passages 0 0 5 0 5 

Total 17 13 13 30 30 
 

III-2. TOEIC Link Speaking and Writing Assessment Design 

The TOEIC Link Speaking and Writing assessments use a linear test design, where all 

test takers receive the same set of test items. Tasks in both sections are designed to be accessible 

across a range of proficiency levels with many opportunities for test takers to demonstrate their 

writing and speaking skills. A range of difficulty combined with multiple measurement 

opportunities makes it possible to cover the full range of language proficiency without the need 

for separate stages. Scores for the Writing and Speaking sections are based on overall 

performance on all tasks. 

Speaking Assessment Design  

The Speaking assessment consists of three task types: 

• Task 1: Read a Dialogue Aloud 

• Task 2: Listen and Repeat 

• Task 3: Express an Opinion  

The Read a Dialogue Aloud task requires three spoken responses. Listen and Repeat 

contains seven questions. Express an Opinion has only one question. Each response is scored 
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separately, on a raw score scale of either 0–4 (Read a Dialogue Aloud) or 0–5 (Listen and 

Repeat/Express an Opinion). Refer to Table 2 for the task types, the number of questions, and the 

score ranges in the Speaking assessment. Refer to Section II-3 for the details of each task type.  

The Writing assessment consists of four task types: 

• Task 1: Build a Sentence 

• Task 2: Write a Brief Email 

• Task 3: Write an Extended Email 

• Task 4: Write About Your Perspective 

Build a Sentence contains three sentences. Write a Brief Email, Write an Extended Email, 

and Write About Your Perspective each require one written response. Each response is scored 

separately on a raw score scale of 0–5 except for Build a Sentence, which is scored on a raw 

score scale of 0–2. Refer to Table 2 for the task types, the number of questions, and the score 

ranges in the Writing assessment. Refer to Section II-4 for the details of each task type.  

Table 2. TOEIC Link Content Design for Speaking and Writing Assessments  
Assessment Task types Number of tasks Raw score range  

Speaking Read a Dialogue Aloud 3 0–4 

Listen and Repeat  7 0–5 

Express an Opinion 1 0–5 

Total 11 0–52 

Writing Build a Sentence 3 0–2 

Write a Brief Email 1 0–5 

Write an Extended Email 1 0–5 

Write About Your Perspective 1 0–5 

Total 6 0–21 
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IV. Technical Summary 

IV-1. Listening and Reading Scoring 

As noted previously, the TOEIC Link Listening and Reading assessments follow an MSA 

design with two stages in each measure. Every question presented to the test taker in both 

assessments contributes to the final score. In both the Listening and Reading assessments, the 

responses to questions are evaluated as either correct or incorrect, with 1 score point awarded for 

each correct answer. 

The total score points that a test taker earns in each assessment (i.e., Listening and 

Reading), known as the raw score, are converted to a reporting scale score through a statistical 

process called equating. IRT methodology is used for score equating in the TOEIC Link 

Listening and Reading assessments. All items are calibrated, and the IRT parameters (difficulty 

and discrimination) are placed on the same scale based on previously collected data for these 

item types. For Listening and Reading, test forms are assembled by selecting items from the item 

pool according to the content and statistical specifications of the TOEIC Link MSA design. Since 

the IRT parameters for difficulty and discrimination of all items have already been estimated and 

placed on a common scale, IRT true score equating is used to produce the raw-to-scale 

conversion tables for each assembled test form. 

In summary, the raw-to-scale conversions are first established for a base form, which is 

the form chosen to set up the common scale for reporting scale scores. The base form is used as a 

reference form to ensure that all reported scores from different forms are comparable. For each 

new test form, an IRT true score equating is conducted to convert the raw scores on the new form 

to equated raw scores, which correspond to the raw scores on the base form. These equated raw 

scores are then converted to scaled scores by applying the raw-to-scale conversion of the base 

form. 

This equating process helps to ensure fairness and score comparability in two important 

ways. First, the equated score for both Listening and Reading adjusts for any differences in 

difficulty caused by the MSA. Second, it accounts for slight variations in difficulty across 

different test forms. Consequently, for both Listening and Reading assessments, a reported score 

reflects the same level of language ability, regardless of which second stage was taken, or which 

test form was administered.  
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IV-2. Speaking and Writing Scoring 

Both the Speaking and Writing assessments contain tasks that require test takers to 

produce responses, which are scored using ETS’s automated scoring engines (except for the 

Build a Sentence task in the Writing assessment, which is scored correct or incorrect). A correct 

response gets a score of 2, a wrong response gets a score of 1, and a non-response gets a score of 

0. These automated scoring models are trained on human ratings. The total score points from all 

questions in the Speaking or Writing assessment are transformed into scaled scores. This section 

focuses on the use of speaking and writing scoring engines that leverage advanced natural 

language processing techniques to evaluate responses. 

The Automated Scoring Approach of Speaking and Writing 

The ETS proprietary Writing and Speaking automated scoring engines for TOEIC Link 

integrate advanced natural language processing techniques, combining research with extensive 

operational expertise for enhanced performance. ETS builds automated scoring engines through 

an iterative process of response data modelling and rigorous evaluation of system performance. 

These models are regularly refined to maintain a secure, precise, and up-to-date scoring system. 

Scoring models are built in the same fashion for both the speaking and the writing items. 

The scoring model is trained using supervised learning, where it learns to map these features to 

human-assigned scores. This training allows the model to make consistent, accurate assessments 

of writing quality by recognizing patterns in the features that correspond to all predefined scores. 

The model is then rigorously tested against established standards, using a variety of cutting-edge 

analytical methods to assess overall performance, with particular attention to fairness and 

accuracy for all test takers and subgroups. If a model does not meet the required standards, it 

undergoes refinement, retraining, and further optimization to enhance its precision.  

The Speaking scoring engine ensures a secure and up-to-date environment for automated 

scoring. The system is based on a scoring engine with distinct scoring models for each task type. 

The scoring models are trained on previously collected item responses that received at least one 

human score (used as criterion score). The automated scoring engine for speaking tasks evaluates 

responses by analyzing key speech features that indicate speech fluency (e.g., words spoken per 

minute), intelligibility (e.g., pronunciation accuracy), grammatical accuracy (e.g., correct phrases 

or sentences), and coherence (e.g., discourse transition cues). Tables 3 and 4 provide an overview 

of the main construct areas (based on the scoring rubrics) for the Read a Dialogue Aloud/Listen 
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and Repeat item types and the Express an Opinion item type, respectively. For each construct 

area, a few examples of speech features or feature categories that are used by the scoring engine 

are provided. 

Table 3. Read a Dialogue Aloud and Listen and Repeat Task Types 
Scoring dimension Feature examples 
Fluency • speaking rate 

• length of uninterrupted “runs” (word sequences without pauses) 
• number of pauses 
• number of hesitations 

Intelligibility • correctness of pronunciation 
• naturalness of speech rhythm 
• naturalness of prosody (e.g., syllable stress) 

Accuracy • correctly read/repeated words 
• similarity to prompt 

 

Table 4. Express an Opinion Task Type 
Scoring dimension Feature examples 
Fluency • speaking rate 

• length of uninterrupted “runs” (word sequences without pauses) 
• number of pauses 
• number of hesitations 

Intelligibility • correctness of pronunciation 
• naturalness of speech rhythm 
• naturalness of prosody (e.g., syllable stress) 

Language use (vocabulary and grammar) • vocabulary diversity 
• vocabulary richness 
• grammaticality 
• grammatical accuracy (few grammar errors) 

Organization • discourse coherence 
• use of discourse connectives 
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The Writing scoring engine is designed to handle various item types through task-specific 

models tailored to assess different dimensions of writing, ensuring a comprehensive evaluation. 

Similar to the scoring of spoken responses, the scoring process for written responses is 

underpinned by a detailed mapping of writing features computed by the scoring engine. Tables 5 

and 6 provide feature examples for construct areas of the different Writing task types. 

Table 5. Write a Brief Email and Write an Extended Email Task Types 
Scoring dimension Feature examples 
Content  • number of sentences 

• discourse coherence 
• similarity to item prompt 

Syntactic/lexical variety  • sentence variety 
• word frequency 
• correctness of collocations 

Social conventions  • use of politeness indicators (e.g., modals, hedge words) 

Accuracy/errors  • grammaticality 
• grammatical errors 
• word or usage errors 
• mechanical errors (e.g., spelling or interpunctuation errors) 

 

Table 6. Write About Your Perspective Task Type 
Scoring dimension Feature examples 
Content  • number of sentences 

• discourse coherence 
• similarity to item prompt 

Syntactic/lexical variety  • sentence variety 
• word frequency 
• correctness of collocations 

Accuracy/errors  • grammaticality 
• grammatical errors 
• word or usage errors 
• mechanical errors (e.g., spelling or interpunctuation errors) 
• collocation errors 
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IV-3. Evaluation of Machine Scores for Speaking and Writing 

Ensuring the prediction accuracy of automated machine scoring in Speaking and Writing 

assessments is crucial for maintaining the reliability of the scores. To evaluate this accuracy, a 

random sample of responses to each Speaking and Writing task was scored by two human raters. 

This allows for the evaluation of the engines’ performance in relation to the human raters’ scores. 

Table 7 shows the correlation (Pearson r) between the automated score and the first human rating 

(i.e., machine–human) and between human ratings (i.e., human–human) for single responses for 

Speaking and Writing assessments. The human–machine correlations for Writing and Speaking 

range from 0.88–0.89, suggesting a strong agreement between human and machine scores. 

Table 7. Correlation of Speaking and Writing Assessments by Scoring Method 
Assessment Human–machine correlation Human–human correlation 
Speaking  0.89 0.96 

Writing  0.88 0.90 
Note. The Build a Sentence writing task does not involve human or machine scoring. 
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V. Score Reporting 

V-1. Scale Scores and Ranges 
Each of the four TOEIC Link assessments has a reporting scale from 0 to 25 with an 

increment of 1. The overall test score is derived by averaging the individual assessment scores 

and also ranges from 0 to 25, increasing in increments of 1.   

V-2. Development of Scoring Guides for Speaking and Writing 

Separate scoring guides—known as rubrics—were developed for each task type to reflect 

the fact that each task makes specific demands on the test taker and elicits different evidence of 

language ability. Scoring rubrics for Speaking and Writing are provided in Appendices A and B, 

respectively. 

V-3. The Common European Framework of Reference Languages 

Each of the four TOEIC Link assessments was designed to measure test takers’ English 

proficiency from A1 to C1 levels on the Common European Framework of References (CEFR; 

Council of Europe, 2001). The TOEIC Link assessments report scale scores and CEFR levels for 

any single assessment and any combinations of the four assessments. The scale scores and CEFR 

levels are on the same scale regardless of which test forms are taken.   

A standard setting study was conducted to map Listening, Reading, Speaking, and 

Writing scale scores on the TOEIC Link to the A2, B1, B2, and C1 levels of the CEFR (Hille et 

al., in press). The study utilized a panel of 14 experts located in five countries (France, Italy, 

Türkiye, Mexico, and the United States) and took place online over a span of three full days. The 

first day, the panelists set cut scores for Listening and Reading using the Bookmark method 

(Reckase, 2023). The Bookmark method was selected in part because it is based on IRT, which is 

also used for the calibration, equating, and scoring of the TOEIC Link Listening and Reading 

assessments. On the other two days, the panelists set cut scores for Speaking and Writing using 

the Expected Task Score method (Plake & Cizek, 2012), which is a variation of the Angoff 

method that is suitable for tests with constructed response items that are polytomously scored 

using a rubric.   

The study produced a total of 16 cut scores: minimum scale scores for CEFR levels A2, 

B1, B2, and C1, for each of the four assessments (Listening, Reading, Speaking, and Writing). 
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The standard error of judgment for the cut scores—in scale score units—ranged from 0.22 to 

0.38 for Listening, 0.13 to 0.43 for Reading, 0.27 to 0.44 for Speaking, and 0.23 to 0.30 for 

Writing, indicating high levels of agreement among panelists. Table 8 presents the final 

recommended cut scores from the standard setting study mapping the TOEIC Link scores to 

CEFR levels. These cut scores may need to be revisited when operational data for the TOEIC 

Link assessments is available. 

Table 8. Mapping TOEIC Link Scores to CEFR Levels 

V-4. Reporting of Descriptors 

Descriptors were developed to help stakeholders better understand the meaning of test 

scores. The research team that conducted the CEFR mapping study utilized information from the 

study (i.e., descriptors from relevant CEFR scales and descriptors of “just qualified candidates” 

created by panelists) to summarize the knowledge, skills, and abilities associated with test takers 

in scale score ranges that corresponded to each CEFR level. The relevant set of descriptors 

associated with each test score is provided on a test taker’s score report, and the full set of 

descriptors is summarized in a separate document available to the public at 

https://www.etsglobal.org. 

 

 

  

Assessment Minimum scale 
score for A2 

Minimum scale 
score for B1 

Minimum scale 
score for B2 

Minimum scale 
score for C1 

Listening 8 13 18 22 

Speaking 8 13 18 22 

Reading 8 13 18 22 

Writing 8 13 18 22 

https://www.etsglobal.org/
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VI. Score Reliability and Standard Error of Measurement 

A critical aspect of any assessment’s quality is the reliability of its scores. Reliability 

indicates the replicability of the test scores across different conditions of administration and/or 

administration of alternate forms of a test.  

In the real world, there is no such thing as a perfectly reliable test score. Test results are 

always influenced to some degree by factors that have nothing to do with the targeted proficiency 

construct. For example, a test taker unusually tired or distracted on testing day may perform 

below their true level of language proficiency. Or, a test taker may have greater familiarity with 

the content of questions on one test form than on another test form or simply guess more 

questions on one occasion than on another. Such irrelevant factors contribute to what is called 

measurement error, which in turn determines how reliable test scores are. The more reliable 

scores are, the smaller the amount of measurement error is.  

In essence, “the concern of reliability is to quantify the precision of test scores and other 

measurements” (Haertel, 2006, p. 65). Because tests are imperfect, a person’s “real” or “true” 

language proficiency can never be perfectly measured on a test. The observed test score is 

instead a composite of a true score component and a measurement error component. A well-

developed test is expected to yield scores that reflect the test takers’ real proficiency as much as 

possible and minimize measurement error.  

Since a person’s true score is never obtainable, the best we can do is to estimate from the 

observed score using statistical methods. One way that the precision of test scores can be 

expressed is with a statistical index called a reliability coefficient, where values can range from 0 

(not at all reliable) to 1 (perfectly reliable). Reliability coefficients are estimated in different 

ways depending on their intended use and the underlying theoretical framework of the 

assessment. High reliability is considered a prerequisite for drawing useful inferences from test 

scores.  

Another statistical index used to express the precision of test scores is the standard error 

of measurement (SEM). SEM is an estimate of the average difference between true scores and 

observed test scores. To illustrate SEM, suppose that a test taker could take a large number of 

repeated tests designed to the exact same specifications. This test taker would receive many 

“observed” test scores, but because these observed test scores always contain some measurement 

error, none of them would be their true score. This is the case for any reported test score: We can 
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never be certain of a given test taker’s true language proficiency score. However, using an 

observed score together with SEM, it is possible to estimate a range above and below the 

observed score and the chance (typically 68% or 95%) that the true score may fall within this 

range. Generally speaking, 1 SEM indicates a 68% chance and 2 SEMs indicate a 95% chance. 

Two SEMs are most often used in practice.  

To illustrate, if the test has a score range of 0 to 25 and 1 SEM equals 2 score points, and 

if a test taker receives a score of 16 on the test, we now know with 95% certainty that this 

person’s true score lies somewhere between 12 and 20 (16 plus or minus 2 SEMs [4 score 

points]). Similarly, if 1 SEM equals 1 score point, the range would be narrower—we could say 

with 95% certainty that the test taker’s true score lies between 14 and 18 (16 plus or minus 2 

SEMs [2 score points]). The smaller the value of SEM, the higher the quality of measurement 

and the more precise the test scores will be. 

Table 9 presents the assessment and total-score reliability estimates and SEM based on 

data from a typical TOEIC Link test form. Reliability estimation for the Reading and Listening 

sections of the TOEIC Link assessment is carried out using a method based on IRT (Kolen et al., 

1996). For the Speaking assessment, reliability was estimated using an index known as 

coefficient alpha (Cronbach, 1951). Cronbach’s alpha is a way of assessing internal consistency 

reliability, which indicates the consistency of test takers’ responses across the questions, whether 

the questions are measuring the same trait that is intended to measure. For the Writing 

assessment, reliability was estimated using stratified coefficient alpha (Rajaratnam et al., 1965), 

which is also a measure of internal consistency reliability but is more accurate than regular 

coefficient alpha when subsets of items measure distinct content categories. In calculating the 

stratified coefficient alpha for the Writing assessment, the Build a Sentence item type is treated 

as one content category; the remaining item types are grouped into a second content category. 

Table 9. Reliability Estimates and Standard Error of Measurement 
Assessment Scale Reliability estimate SEM 
Listening 0–25 0.83 1.98 

Speaking 0–25 0.88 0.93 

Reading 0–25 0.83 1.82 

Writing 0–25 0.85 1.43 
Note. SEM = standard error of measurement. 
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VII. Validity and Fairness 

VII-1. Validity 

Validity refers to the extent to which theory and evidence support the intended 

interpretation and uses of test scores (AERA et al., 2014; ETS, 2014). The construct definition of 

a test establishes what the test intends to measure. Typically, validity is supported through the 

collection of evidence from the test development process and subsequent research that shows (a) 

how test content aligns with the construct (content validity), (b) whether items function as 

expected within the construct framework (internal structure), (c) how test scores correlate with 

related outcomes or external measures (criterion-related validity), (d) whether test takers’ 

cognitive processes reflect engagement of the targeted skill (response processes), and (e) the 

extent to which the outcomes of test use are beneficial (consequential validity).  

The TOEIC Link Listening and Reading assessments were developed based on the 

TOEIC Listening and Reading test and share the same underlying construct framework. To the 

extent that the testing populations of the TOEIC and TOEIC Link assessments are similar in 

characteristics that influence test performance, such as proficiency level or first language, 

existing validity evidence that supports claims about the meaningfulness of TOEIC Listening and 

Reading test scores may be relevant to support claims about scores on the TOEIC Link Listening 

and Reading assessments. For example, a criterion-related validity study using Japanese and 

Korean test-taker self-assessments showed that higher performing TOEIC Listening and Reading 

test takers were much more likely than lower scoring examinees to report they could perform a 

variety of practical English language tasks (Powers et al., 2010). To the extent that the 

characteristics test-taker self-assessments in the TOEIC Link population are comparable, this 

existing validity evidence for TOEIC Listening and Reading test scores may be relevant. Other 

studies have examined the internal structure of the TOEIC Listening and Reading test using 

factor analytic methods, concluding that the test sections (Listening and Reading) measure 

distinct but related skills (In’nami & Koizumi, 2012; Yoo & Manna, 2015).  

The TOEIC Link Speaking and Writing assessments were developed by selecting tasks 

from ETS’s library of existing test tasks. Consequently, existing evidence regarding the validity 

of these tasks may provide some initial validity evidence that the tasks measure the constructs 

they were designed to measure and/or predict (e.g., Davis & Norris, 2021; Davis et al., 2023; 

Papageorgiou et al., 2021). In addition, Tables 10 and 11 show how dimensions of speaking and 
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writing proficiency have been operationalized in TOEIC Link automated scoring models and 

human scoring rubrics (for human scoring rubrics, see Appendices A and B). This 

operationalization supports an expectation that automated scoring models should evaluate similar 

dimensions as human raters.  

Table 10. Dimensions of Speaking Proficiency as Operationalized in TOEIC Link Speaking 

Assessment Automated and Human Scoring 
Dimension Automated scoring feature examples Human scoring rubric examples 
Fluency • speaking rate 

• length of uninterrupted “runs” (word 
sequences without pauses) 

• number of pauses 
• number of hesitations 

“…fluid, with little hesitation or self-
correction, and the rate of speech is 
appropriate” (Read a Dialogue Aloud, 
rubric score 4) 
“…may be long pauses and frequent 
hesitations” (Express an Opinion, rubric 
score 2) 

Intelligibility • correctness of pronunciation 
• naturalness of speech rhythm 
• naturalness of prosody (e.g., syllable 

stress) 

“…intelligibility is repeatedly affected by 
inaccuracies in pronunciation or 
intonation” (Read a Dialogue Aloud, rubric 
score 2) 
“…words may be ambiguous because of 
imprecise pronunciation” (Listen & 
Repeat, rubric score 4) 
 

Content accuracy • correctly read/repeated words 
• similarity to prompt 

“…text is fully and accurately reproduced” 
(Read a Dialogue Aloud, rubric score 4) 
“…response contains a majority of the 
content words or ideas in the prompt” 
(Listen & Repeat, rubric score 3) 

Language use • vocabulary diversity 
• vocabulary richness 
• grammaticality 
• grammatical accuracy (few grammar 

errors) 

“…demonstrates automated and effective 
use of grammar…use of vocabulary is 
effective” (Express an Opinion, rubric 
score 5) 

Organization • discourse coherence 
• use of discourse connectives 

“…response is somewhat developed; 
relationships between ideas are mostly 
clear” (Express an Opinion, rubric score 4) 
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Table 11. Dimensions of Writing Proficiency as Operationalized in Automated and Human 

Scoring 
Dimension Automated scoring feature examples Human scoring rubric examples 
Content • number of sentences 

• discourse coherence 
• similarity to item prompt 

“Adequate elaboration to support the 
communicative purpose” (Extended 
Email, rubric score 4) 
“Ideas that may be poorly elaborated or 
only partially relevant” (Write About Your 
Perspective, rubric score 2) 

Syntactic/lexical 
variety 

• sentence variety 
• word frequency 
• correctness of collocations 

“A limited range of grammar and 
vocabulary is used” (Brief Email, rubric 
score 2)  
“Effective syntactic variety and precise, 
idiomatic word choice” (Extended Email, 
rubric score 5) 

Grammatical/lexical 
accuracy 

• grammaticality 
• grammatical errors 
• word or usage errors 
• mechanical errors (e.g., spelling or 

punctuation errors) 
• collocation errors 

“Limitations in…accuracy, or mechanics 
may affect the readability or clarity of part 
or all of the response” (Brief Email, rubric 
score 3) 

Social conventions • use of politeness indicators (e.g., 
modals, hedge words) 

“Appropriate social conventions (e.g., 
politeness, organization of information, 
and formulation of actions such as 
requests, etc.) are consistency used” 
(Brief Email, rubric score 5) 

 

As the TOEIC Link Assessment is administered under operational conditions, new 

validity evidence will be collected to support a validity argument.  

VII-2. Fairness 

Fairness is a central component of all ETS products and services. All materials undergo 

rigorous reviews for fairness by trained staff who apply ETS standards for quality and fairness 

(ETS, 2014), in compliance with Standards for Educational and Psychological Testing (AERA et 

al., 2014). 
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Throughout all stages of design, development, and delivery, the TOEIC Link testing 

program implements quality control measures to ensure the test and test scores are fair, or, in 

other words, equally valid for all test takers, regardless of nationality, age, or gender. 

Given the points made in the section previously about the comparability between the 

TOEIC and TOEIC Link Listening and Reading assessments, research evidence pertaining to 

fairness for the TOEIC Listening and Reading test may be relevant. For example, Yoo and 

Manna (2015) found that the underlying structure of the construct measured by the TOEIC 

Listening and Reading test was the same across subgroups, including gender, age, employment 

status, time spent studying English, and having lived in a country where English is the main 

language. In another research study, Yoo et al. (2018) found that the comparability and meaning 

of test scores was similar across these five subgroups. More recently, Schmidgall et al. (2024) 

found that the TOEIC Listening and Reading test did not unfairly advantage full-time employees 

or full-time students.  

As the TOEIC Link assessment is administered under operational conditions, new 

evidence regarding fairness will accumulate and will be needed to investigate assumptions and 

support claims in a validity argument. 
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VIII. Assessment Administration and Security 

VIII-1. Assessment Display Sequence 

Test takers taking the four-skill module will receive the Listening assessment first, 

followed by the Speaking assessment, the Reading assessment, and the Writing assessment. The 

order keeps skills with audio input together. The same order is used regardless of which skills are 

tested. Table 12 provides a summary of the assessment display sequence for the four-skill 

module assessment.  

Table 12. An Overview of a TOEIC Link Four-Skill Module Assessment  
Assessment Display sequence Number of 

stages 
Task types Number of 

items  
Listening 1 2 Photos; Question Response; 

Conversations; Talks 
30 

Speaking  2 1 Read a Dialogue Aloud; Listen and 
Repeat; Express an Opinion 

11 

Reading 3 2 Incomplete Sentence; Text 
Completions; Reading Passages 

30 

Writing 4 1 Build a Sentence; Write a Brief E-mail; 
Write an Extended E-mail, Write About 

Your Perspective 

6 

Total     77 
 

TOEIC Link assessment administrations may be in person or home-based. In-person test 

sessions may be administered at the client’s location or at the local ETS Preferred Network 

office. The assessments may be proctored by ETS Preferred Network staff or trained client or 

third-party proctors. Live proctor and automated remote proctoring options are available for 

assessments delivered through the test taker’s personal computer at home. Both in-person and 

home-based TOEIC Link assessments are delivered through a secure exam browser (SEB) that 

includes security functions to minimize the opportunity to disclose assessment content and 

prevent unauthorized assistance.  

VIII-2. Secure Exam Browser 

At the beginning of each assessment administration, SEB checks for applications that are 

not part of the TOEIC Link assessment administration and ensures that the screen is not being 
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shared remotely. If an unauthorized application is running or the screen is being shared, the SEB 

will display a notification to inform the test taker of corrective steps that they must take in order 

to proceed to the assessment. During the assessment, the SEB locks down the device to prevent 

test takers from switching to other applications. It also prevents test takers from using short cut 

keys to cut, copy, and paste text in the Writing response areas, and it prevents them from copying 

assessment content and transferring it to another application.  

VIII-3. Remote Proctoring Options 

Two remote proctoring options are available for home-based TOEIC Link assessments: 

AI proctoring and live remote proctoring. The AI proctoring option provides automated 

proctoring during the assessment. AI-driven technology is used to flag test takers when an 

irregularity is detected during the assessment session. Each test taker receives a proctoring score 

that can be used to identify cases that may require additional review or score cancellation.  

The live remote proctoring option enables a proctor to log into the remote proctoring 

software and monitor test takers in real time. The remote proctoring software contains functions 

such as an ID check, room scan, and flagging capability to assist proctors with test-taker check-

in and monitoring during the assessment administration. 
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Appendix A: Speaking Assessment Human Scoring Rubrics 

Scoring Guide: Read a Dialogue Aloud 

4 

The passage is read with ease; speech is fluid and intelligible; units of meaning are clearly 
marked. 
A typical response exhibits all of the following. 

• Reading is fluid, with little hesitation or self-correction, and the rate of speech is appropriate.
• Intonation and pausing are used to group words in meaningful phrases.
• Speech is highly intelligible; minor mispronunciations or other-language influences may be

present that do not impair intelligibility.
• The text is fully and accurately reproduced.

3 

The passage is read with little difficulty; it may require minor listener effort. 

A typical response exhibits most of the following. 
• Pacing is mostly even but with minor hesitation/choppiness.
• Intonation may be monotone at times, but words are mostly grouped in meaningful phrases.
• Intelligibility is generally sustained, although there may be occasional minor lapses.
• Occasional mispronunciations may require minor listener effort.
• The text is fully reproduced, with no more than minor changes.

2 

The passage is read with some difficulty; the content is partially clear. 

A typical response exhibits one or more of the following. 
• Pacing is uneven or slow; frequent or inappropriate hesitations cause noticeable choppiness;

sentence- level meanings may be hard to follow.
• Intelligibility is repeatedly affected by inaccuracies in pronunciation or intonation.
• Intonation is monotone or inappropriate for the meaning; there may be partially effective

grouping of words into meaningful phrases.
• The text is mostly reproduced; variations (substitutions, omissions) may be present.

1 

The passage is read with noticeable difficulty; the content may be mostly unintelligible. 

A typical response exhibits one or more of the following. 
• The speaking rate may be very slow, or the text is mostly read in short chunks, or multiple or

extended pauses result in speech that is largely staccato.
• The response is mostly unintelligible; only isolated words or phrases from the text are

understandable.
• The text is substantially incomplete, or the response consists of isolated phrases;

variations (substitutions, omissions) may be common.

0 No response OR the response is entirely unintelligible OR there is no English in the response OR the 
test taker does not read the text provided. 
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Scoring Guide: Listen and Repeat 

 
5 

The response exactly repeats the prompt. 

A typical response exhibits the following. 
• The response is fully intelligible and is an exact repetition of the prompt. 

 
 

 
4 

The response captures the meaning expressed in the prompt, but it is not an exact 
repetition. 
A typical response exhibits the following. 

• Minor changes in words or grammar are present that do not substantially change the 
meaning of the prompt. For example: 

o one or two function words may be missing or changed, 
o a content word may be missing (in longer stimuli) or replaced with a related word, 
o markers of tense/aspect/number may be missing or incorrect, or 
o two words may be transposed. 

• One or two content words may be ambiguous because of imprecise pronunciation. The 
speaker may self-correct but successfully completes the response. 

 

 
3 

The response is essentially full, but it does not accurately capture the original meaning. 

A typical response exhibits the following. 
• The response contains a majority of the content words or ideas in the prompt. 

o Multiple function words may be changed or missing; one or more content 
words may be missing or substantively changed. 

• The response is a full sentence. 
• In some cases, intelligibility issues cause occasional difficulty in understanding meaning. 

The speaker may struggle over a word or phrase or run words together, reducing 
intelligibility. 

 

 
2 

The response is missing a significant part of the prompt and/or is highly inaccurate. 

A typical response exhibits one or more of the following. 
• A large portion of the prompt is missing, and important original meaning is left out. 

o The speaker may repeat the first part of the sentence. Then the speaker may stop 
or fill with inaccurate content and/or include the last few words. 

• The response is not a self-standing sentence; meaning is fragmentary. 
• Intelligibility is low; the response would be difficult to understand for a listener 

unfamiliar with the prompt. 

 
1 

The response captures very little of the prompt or is largely unintelligible. 

A typical response exhibits one or more of the following. 
• A minimal response of a few words is made; most of the prompt is missing. 
• The response is recognizable as an attempt to repeat the prompt, but it is mostly unintelligible. 

0 No response OR the response is entirely unintelligible OR there is no English in the response OR the 
content is entirely unconnected to the prompt (or consists only of phrases such as “I don’t know”). 
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Scoring Guide: Express an Opinion 

5 

The response fulfills the demands of the task and is readily intelligible, sustained, and 
coherent. 
It is characterized by ALL of the following: 

• The response is generally well developed; relationships between ideas are clear.
• The speech is clear with a generally well-paced flow. It may include minor lapses or minor

difficulties with pronunciation or intonation patterns that do not affect overall intelligibility.
• The response demonstrates automatic and effective use of grammar, with good control of

basic and complex structures. Some minor errors may be noticeable, but they do not obscure
meaning.

• The use of vocabulary is effective, with allowance for occasional minor inaccuracy.

4 

The response addresses the task and is generally intelligible, sustained, and coherent. 

• The response is somewhat developed; relationships between ideas are mostly clear, with
occasional lapses.

• Minor difficulties with pronunciation, intonation, or pacing are noticeable and may
require listener effort at times, although overall intelligibility is not significantly affected.

• The response demonstrates fairly automatic and effective use of grammar but may be
somewhat limited in the range of structures used.

• The use of vocabulary is fairly effective. Some vocabulary may be inaccurate or imprecise.

3 

The response addresses the task and is basically intelligible, but development is limited. 

• The response provides some development. However, it provides little elaboration, repeats
itself with no new information, is vague, or is unclear. Relationships between ideas may be
unclear at times.

• The speech is basically intelligible, though listener effort may be needed because of unclear
articulation, awkward intonation, or choppy rhythm/pace; meaning may be obscured in 
places. 

• The response demonstrates limited control of grammar; for the most part, only basic sentence 
structures are used successfully.

• The use of vocabulary is limited.

2 

The response attempts to address the task but has significant limitations. Parts of the 
response may not be sustained or may be unintelligible or incoherent. 

• The response expresses only basic ideas and is vague or repetitious. Relationships between
ideas may be unclear.

• Consistent difficulties with pronunciation, stress, and intonation cause considerable listener
effort; delivery is choppy, fragmented, or telegraphic; there may be long pauses and frequent
hesitations.

• Control of grammar severely limits the expression of ideas and clarity of connections among
ideas.

• The use of vocabulary is severely limited or highly repetitious.

1 The response is limited to reading the prompt or the directions aloud OR the response 
consists of isolated words or phrases, or mixtures of the first language and English. 

0 No response OR no English in the response. 
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Appendix B: Writing Assessment Human Scoring Rubrics 

Scoring Guide: Write a Brief Email 

 
 
 

5 

A fully successful response 
The response is well elaborated and shows consistent facility in language use. 
A typical response shows all of the following. 

• The e-mail accomplishes the task and is fully elaborated with relevant supporting details. 
• A range of grammar and vocabulary is used effectively (e.g., to create a degree of fluidity, precision, 

idiomaticity, or expressiveness). 
• Language use is accurate, although minor errors or nonidiomatic uses may occur. However, the intended 

meaning is fully clear and cohesive throughout. 
• Appropriate social conventions (e.g., politeness, organization of information, and formulation of 

actions such as requests, etc.) are consistently used. 

 
 
 

4 

A generally successful response 
The response is elaborated, although minor inconsistencies in language use are present. 
A typical response shows most of the following. 

• The e-mail accomplishes the task and is supported with suitable elaboration. 
• A range of grammar and vocabulary is used appropriately, but the range or effectiveness may not be 

sustained throughout the response. 
• Inaccuracies in language use may be noticeable and may cause minor ambiguities in sentence-level 

meanings, but the overall response is clear. 
• Mostly appropriate social conventions are used, but usage may not be consistent. 

 
 

 
3 

A partially successful response 
The response shows some elaboration and/or facility in language use, but it is limited in one or more 
aspects. 
A typical response partially accomplishes the task, but it may show either of the following patterns. 

• The response shows a reasonable degree of elaboration, with limitations elsewhere. 
o A somewhat limited range of grammar and vocabulary is used; attempts at more complex 

structures or vocabulary are not entirely successful. 
o Limitations in range, accuracy, or mechanics may affect the readability or clarity of part or all of 

the response. 
• The response shows limited elaboration, which reduces the effectiveness of the message. 

o An adequate range of grammar and vocabulary is used; limitations in language use do not greatly 
affect the overall clarity of the message. 

 
 

2 

A mostly unsuccessful response 
The response is limited in content and in facility of language use. 
A typical response shows some or all of the following. 

• Very limited elaboration is present, which significantly affects the effectiveness of the e-mail. 
• A limited range of grammar and vocabulary is used, although some attempt is made to produce 

sentence-level language beyond simple clauses or basic vocabulary. 
• Errors in language use or mechanics may cause the intended meaning to be unclear. 

 
 

1 

An unsuccessful response 
The content of the response is very limited, with little evidence of ability to produce extended text. 
A typical response shows some or all of the following. 

• Little or no elaboration is provided. 
• The e-mail consists of telegraphic language (i.e., short and/or disconnected phrases and simple sentences). 
• Serious errors in language use may be present. 

0 The response is blank, rejects the topic, is not in English, is entirely copied from the prompt, is entirely 
unconnected to the prompt, or consists of arbitrary keystrokes. 
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Scoring Guide: Write an Extended Email 

5 

A fully successful response 
The response is effective, is clearly expressed, and shows consistent facility in the use of language. 
A typical response displays the following. 

• Elaboration that effectively supports the communicative purpose
• Effective syntactic variety and precise, idiomatic word choice
• Consistent use of appropriate social conventions (e.g., politeness, register, organization

of information, and formulation of actions such as requests, refusals, criticisms, etc.)
• Almost no lexical or grammatical errors other than those expected from a competent

writer writing under timed conditions (e.g., common typos or common misspellings or
substitutions like there/their)

4 

A generally successful response 
The response is mostly effective and easily understood. Language facility is adequate to the task. 
A typical response displays the following. 

• Adequate elaboration to support the communicative purpose
• Syntactic variety and appropriate word choice
• Mostly appropriate social conventions
• Few lexical or grammatical errors

3 

A partially successful response 
The response generally accomplishes the task. Limitations in language facility may prevent parts 
of the message from being fully clear and effective. 
A typical response displays the following. 

• Elaboration that partially supports the communicative purpose
• A moderate range of syntax and vocabulary
• Some noticeable errors in structure, word forms, use of idiomatic language, and/or social

conventions

2 

A mostly unsuccessful response 
The response reflects an attempt to address the task, but it is mostly ineffective. The message may 
be limited or difficult to interpret. 
A typical response may display the following. 

• Limited or irrelevant elaboration
• Some connected sentence-level language, with a limited range of syntax and vocabulary
• An accumulation of errors in sentence structure and/or language use

1 

An unsuccessful response 
The response reflects an ineffective attempt to address the task. The message may be limited to 
the point of being unintelligible. 
A typical response may display the following. 

• Very little elaboration, if any
• Telegraphic language (i.e., short and/or disconnected phrases and sentences) with a

very limited range of vocabulary
• Serious and frequent errors in the use of language
• Minimal original language; any coherent language is mostly borrowed from the stimulus.

0 The response is blank, rejects the topic, is not in English, is entirely copied from the prompt, is 
entirely unconnected to the prompt, or consists of arbitrary keystrokes. 
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Scoring Guide: Write About Your Perspective 

5 

A fully successful response 
The response is a relevant and very clearly expressed contribution to the online discussion, 
and it demonstrates consistent facility in the use of language. 
A typical response displays the following. 

• Relevant and well-elaborated explanations, exemplifications, and/or details
• Effective use of a variety of syntactic structures and precise, idiomatic word choice
• Almost no lexical or grammatical errors other than those expected from a competent

writer writing under timed conditions (e.g., common typos or common misspellings or
substitutions like there/their)

4 

A generally successful response 
The response is a relevant contribution to the online discussion, and facility in the use of 
language allows the writer’s ideas to be easily understood. 
A typical response displays the following. 

• Relevant and adequately elaborated explanations, exemplifications, and/or details
• A variety of syntactic structures and appropriate word choice
• Few lexical or grammatical errors

3 

A partially successful response 
The response is a mostly relevant and mostly understandable contribution to the online 
discussion, and there is some facility in the use of language. 
A typical response displays the following. 

• Elaboration in which part of an explanation, example, or detail may be missing, unclear, or
irrelevant

• Some variety in syntactic structures and a range of vocabulary
• Some noticeable lexical and grammatical errors in sentence structure, word form, or use of

idiomatic language

2 

A mostly unsuccessful response 
The response reflects an attempt to contribute to the online discussion, but limitations in the 
use of language may make ideas hard to follow. 
A typical response displays the following. 

• Ideas that may be poorly elaborated or only partially relevant
• A limited range of syntactic structures and vocabulary
• An accumulation of errors in sentence structure, word forms, or use

1 

An unsuccessful response 
The response reflects an ineffective attempt to contribute to the online discussion, and 
limitations in the use of language may prevent the expression of ideas. 
A typical response may display the following. 

• Words and phrases that indicate an attempt to address the task but with few or no coherent
ideas

• Severely limited range of syntactic structures and vocabulary
• Serious and frequent errors in the use of language
• Minimal original language; any coherent language is mostly borrowed from the stimulus

0 The response is blank, rejects the topic, is not in English, is entirely copied from the prompt, is 
entirely unconnected to the prompt, or consists of arbitrary keystrokes. 
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